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Introduction
I currently lecture in the pre-service music education degree program at Sydney Conservatorium of Music, the University of Sydney. In this brief case study I outline what we’ve been doing over the last three years in some of the degree subjects I teach at the Sydney Conservatorium of Music in the area of informal music learning. I concentrate on challenges we’ve faced, as well as on some of the successes, both of which are captured in this email I received only several weeks ago from one of my students while on a Professional Experience placement (note the enthusiasm but also the reference to apprehension):
Hello Michael,
[Teaching] Prac is going great! Currently, my Year 10's are working on their Musical Futures project, which so far has run over 3 lessons, and they are loving it, even the ESL students- what a positive response I am getting from them! 
I am very surprised about how well this is going, as I was a little hesitant about commencing this project. Each lesson, students are quite eager to start, where as a group, they work hard in achieving their goals. Very impressive.
Amara
I came across the Musical Futures website in 2007 and was instantly drawn to the project’s scope, emphasis on new dimensions in music learning and teaching, and its rich resources, both philosophical and practical. Already familiar with Lucy Green’s work on informal music learning, I immediately began thinking of ways aspects of informal music learning could be incorporated into the Teaching Music in the Junior Secondary School (TMJSS) Unit, that I was about to co-teach to students in their third year of the Sydney Conservatorium Bachelor of Music (Music Education) degree. 
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Figure 1. Sydney Conservatorium of Music, Sydney, Australia
TMJSS is organized around a school placement, which is bookended with blocks of time allocated to preparatory lecture-seminars and workshops dealing with methodology, theory and practice. I decided to approach informal music learning in three phases in TMJSS: pre-service music educators are introduced to a pedagogical innovation (Musical Futures IML), undertake a trial of a the pedagogical approach through a sequence of lessons in a secondary school, then report on their trial experience, presenting video or audio examples of the process and/or its outcomes. 
This year a fourth phase was added to the cycle. A Sydney Conservatorium of Music graduate and IML advocate who was by this time established in a school position, contributed to our 2009 IML pre-trial instruction process. In a lecture-seminar session he gave an account of both his own Professional Experience trial two years previously and how he currently implements IML at his school. He discussed and demonstrated how results from his IML classes are uploaded to NUMU and how his students find the feedback postings particularly motivating. 
Issues faced
Over the three years, besides the practical considerations of having appropriate school rehearsal spaces and enough of the right kinds of musical instruments, a number of issues have arisen in relation to trialing some of the Musical Futures informal music learning approaches. Most of these are in some way related to ideologies – beliefs about the value of particular kinds of music and ways of teaching and learning. 
First, instrumental and vocal training at the Sydney Conservatorium of Music is grounded in Classical music learning models and not many of our students have performance proficiency in a popular music style or on a key popular music instrument. In another mandatory degree subject, Popular Music Studies, we have been able to create contexts in which students can begin to gain familiarity with such skills, styles and instruments.
A second, related issue is that of pre-service music educators’ attitudes towards popular music, particularly as a comprehensive teaching and learning context, and the concerns of some of the potential for ‘dumbing down’ classical music through the IML ‘Other’ music project. Ideologies run deep and there is still much work to be done in this area, particularly in finding ways to encourage and assist pre-service music educators to become ‘bi-musical’ (or ‘multi-musical’).
A third issue is the deep ‘prac/theory’ divide in our music education system, where ‘prac’ is seen as ‘fun’ and ‘theory’ is ‘boring’. Our beliefs about music and conventional ways we teach music reinforce this divide and it is often deeply connected with why students choose (or avoid) music as a school subject in the first place. If not approached thoughtfully and with comprehensive preparation and supervision (and with an understanding of its ‘holistic’ view of music), IML can easily be construed as an unnecessarily complicated way of doing ‘prac’, and as an approach that overlooks ‘theory’.
A fourth issue is the cluster of ‘concerns’ that some of our students encounter from school music educators during their PE placement. These include the views that IML is “something we have been doing for years”, or “a recipe for chaos”, or “further attack on great music in education”.  Responses to some of these concerns can be found in the FAQ sections of the second edition Teacher Resource Pack. When Musical Futures arrives in Australia in 2010 in a more official form, these sorts of concerns will no doubt be addressed.

Of course, it’s not all bad news – rather, the contrary. Quite a number of the Sydney Conservatorium students involved in the trial were able to pinpoint the benefits of the informal learning approach and compared it favourably with other ways they were teaching and their students were learning.
Pre-service music educators’ responses to IML
Below are a few of the many positive evaluative comments made by my students in the process of delivering their IML trial reports (all comments are taken from my notes made over two weeks in October 2009). I’ve attempted to capture what each comment conveyed in context and to communicate something of what these students learnt about music and education through the TMJSS Musical Futures informal learning trial.
 “I didn’t realize until I began this project how much musical talent these girls actually had”: this student teacher found that the informal learning context caused her to challenge certain preconceptions she had about the kinds of musical knowledge and abilities students already possessed;

“It helped me bond with students” and “it was a good time to build relationships”: these student teachers found the IML approach to some extent helpfully broke down the standard classroom hierarchy, without compromising their authority, which reduced their anxiety and helped them to relax;

“The students felt like they were in a band, like popular musicians”; this student teacher reported on the positive effects on student attitudes of the ‘real world’ aspects of this kind of music learning – another student teacher reported the response of one class when she outlined the project as, “We’ve been begging to do something like this for two years!”;

“My school supervising teacher really enjoyed it and thinks she’ll continue to use the approach to motivate the pupils” and “a Year 10 teacher in the school asked me to take her class [after she saw my IML results with year 8s]”: these student teachers felt their contribution to teaching and learning in their PE placement school was valued, which made them feel that that they had brought ‘capital’ with them that they were able to share.
Concluding remarks
On our TMJSS webCT site this year a colleague with whom I co-taught the Unit of Study asked students to comment on a highlight from their Professional Experience placement. One student, Linda, wrote:
[Using the] Informal learning approach with my Year 9 class was definitely a highlight. The year 9 class only had 8 students and it was very exciting to see the students become excited and really motivated to create their own performance of 'So What' by Miles Davis. One group went beyond my expectations, and improvised using the D Dorian mode, which they had worked out aurally. The girl [who] did the improvisation had learning difficulties, so it was great to see her excel when she was directing her own learning and using her ears without any other aids.
Many of the Sydney Conservatorium students involved in the Musical Futures informal learning trial seemed most enthusiastic about the idea of discovering theory through practice and this commended aural learning to them, even though it is not an approach they were initially comfortable with. And, as this testimonial reveals, the approach is flexible enough to be compatible with a range of musics. 
The Musical Futures informal learning trial as a multi-phase teaching and learning opportunity in our tertiary music education context at the Sydney Conservatorium of Music has been an exciting undertaking.  In my experience, informal music learning is definitely a significant ‘way ahead’ for music education.
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